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Stepping into the Moment: Using Historical Photographs
to Conjure Up Words, Images, Sounds, and Emotions
The Critical Thinking Consortium

Topic
The impact of the Pandemic 1918 on fostering unity or divisiveness in Canadian society

Subject area/discipline
The arts

Grade level
7-12

Suggested time
1 period (60-75 minutes)

Overarching critical inquiry question
As a defining moment in Canadian history, how significant was the impact of the Pandemic 1918
on Canadian society?
Enrichment question: Might the Pandemic 1918 have contributed to a more liveable Canada
today?

Overarching critical inquiry task
Tell a compelling story for a specific audience using evidence (historical, geographic,
mathematical, scientific, psychological…) about how significant an impact the Pandemic 1918 had
on Canadian society.
Enrichment task: In your story, suggest how the Pandemic 1918 might have contributed to a more
liveable Canada today.

Lesson critical inquiry question
Did the impact of the Pandemic 1918 do more to unite or divide people in Canada?
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Lesson critical inquiry task (critical challenge)
Use various forms of artistic expression (words, phrases, images, movement, music) to show
whether the impacts of the Pandemic 1918 led to a more united or divided Canada.

Central ideas/learning goals
Students will consider the value of photographic evidence in imagining and understanding a
defining moment. They will explore how to carefully analyze a photograph and will consider both
the insights and limitations they offer in understanding the past.

Related concepts
yy perspective
yy common good
yy value of the arts
yy unity and division

Key competencies
yy framing and/or responding to powerful questions
yy gathering appropriate evidence
yy effectively evaluating the evidence in light of criteria
yy drawing sound conclusions consistent with the evidence and criteria
yy making meaningful connections between conclusions drawn and the story being told (if
lesson is part of the overarching critical inquiry)
yy reading visual evidence
yy using a story to construct a response to past issues

Lesson overview
In this lesson, students begin by considering a recent tragic event and the degree to which its
impact served to unite or divide people in Canada. Students are then introduced or reminded of
the tragic impact of the Pandemic 1918 and are invited to speculate as to whether this event did
more to unite or divide people in Canada. Students are invited to use a photograph and all of their
senses to help them imagine what it might have been like. They gather information from a written
source to affirm or refine the sensory descriptions they have imagined and recorded.
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Materials and preparation required
yy Activity sheet: Determining the Impact
yy Image set: Focus on the Senses
yy Activity sheet: Focus on the Senses—Sample
yy Activity sheet: Focus on the Senses
yy Briefing sheet: Influenza and the Canadian Expeditionary Force—April to 11 November 1918
(Download from: https://definingmomentscanada.ca/wp-content/uploads/2018/06/
Last_100_Days.pdf)
yy Briefing sheet: Geography and Adult Mortality from the Spanish Flu—How location affected
death rates across Canada and the World
(Download from: https://definingmomentscanada.ca/wp-content/uploads/2018/06/
Location_Location_Location.pdf)
yy Briefing sheet: Canada’s Spanish Influenza Epidemic—A Story of Heartache and Progress
(Download from: https://definingmomentscanada.ca/wp-content/uploads/2018/06/
Plague_Sweeps_Canada.pdf)
yy Briefing sheet: The Spanish Flu in Vancouver’s Japanese Community—As told by a survivor
of the Pandemic, October 13, 1958
(Download from: https://definingmomentscanada.ca/wp-content/uploads/2018/06/
Nikkei_Survivor.pdf)
yy Thoughtbook: Planning a Compelling Story (if this lesson is part of the larger overarching
inquiry)
yy Select a recent tragic event (e.g., Toronto van attack)—headlines, photos, artistic responses
yy Examples of art created in the aftermath of a tragic event (select examples that are
appropriate for the age level and group of students or find more appropriate examples):
»» a benefit concert for SARS (2003) in Toronto: https://indie88.com/this-week-in-historytoronto-sarsstock-concert/
»» artwork to commemorate the tragedy and legacy of residential schools: http://
witnessblanket.ca/#!/project/
»» art created in response to the Humboldt Broncos bus accident (2018): https://www.
huffingtonpost.ca/2018/04/09/humboldt-broncos-art_a_23406634/
»» various ways artists have told the story of the massacre at L’École Polytechnique
in Montreal in December 1989: https://www.theglobeandmail.com/arts/a-brutalmassacre-makes-for-a-delicate-art/article1054299/
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Suggested activities
Launch the learning
1. Pose the question “Do tragic events do more to unite or divide communities?” to the class.
Begin the thinking by providing examples, such as the recent van attack in Toronto or an
extreme weather event that caused destruction. Consider projecting headlines or images
related to the event.
2. Invite students to reflect for one minute on their own before sharing their thoughts with a
partner.
3. Display the following fulcrum diagrams:

4. After partners have had an opportunity to share their thoughts with one another, invite
students to share their responses to the question using the fulcrum to illustrate their
response.
5. If students completed the Launch lesson, Ready, Set…Launching Our Inquiry, as part of
this inquiry, invite them to share what they might remember about the Pandemic from this
or other lessons in this inquiry. Consider sharing or reminding them of initial facts from the
Launch lesson:
yy The Pandemic 1918 was the most deadly flu to ever hit Canada. Between 30,000
and 50,000 Canadians died from influenza during the pandemic.
yy A survey of curricula from across the country showed there is no reference to the
Pandemic 1918 in any of the provincial curriculum documents.
6. If this lesson is part of the larger overarching inquiry, inform or remind students that they
will be looking into the Pandemic 1918 in Canada and will have an opportunity to create a
story about its impact on Canadian society in a medium of their choice.

Develop understanding of criteria for judgment
1. Using the Activity sheet: Determining the Impact, ask students to speculate whether the
impact of the Pandemic 1918 might have done more to unite or create divisions among
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people in Canada. Invite them to select the fulcrum diagram that best reflects their
thinking. Encourage students to record their initial reasoning by completing the prompt:
The impact of the Pandemic 1918: c greatly united; c somewhat united; c somewhat
divided; or c greatly divided people in Canada because:

.

2. Ask students to share with the class how they decided which fulcrum diagram to select.
Offer the following questions to frame their thinking: What did you think about as you were
trying to choose between diagrams? How did you decide?
3. Revisit the thinking students shared earlier in the lesson. Connect the reasons shared by
the students to the following criteria for use when considering the question.
Criteria for unity:
yy The actions of individuals serve the common good.
yy People are willing to make sacrifices for the benefit of others.
yy People act with a shared sense of purpose.
Criteria for division:
yy The actions of individuals are contrary to the common good.
yy The actions of individuals are self-serving and harmful to others.
yy There is no sense of a shared responsibility in responding to the event.
4. To ensure students understand the proposed criteria, invite the class to share examples
from their everyday life that illustrate the concepts of unity and division. Sample student
responses might include:
yy Actions that serve the common good might include taking care to routinely and properly
sort all materials that can be recycled.
yy Sacrifices to benefit others might include making a donation to help the disadvantaged.
yy Acting with a shared sense of purpose might be when thousands of students
participated in the Terry Fox Run with a common goal of raising money for cancer
research.
yy Actions that are contrary to the common good might include cars pushing their way
through an intersection as the traffic lights turn red, creating traffic jams.
yy Self-serving actions that are harmful to others might include taking two servings of
dessert resulting in there not being enough for everyone to have dessert.
yy No sense of a shared responsibility might occur when individuals attempt to hide
income to avoid taxes, leaving governments short of the funds needed to pay for
important social programs that benefit the whole community.
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Connect to the arts
1. Ask students what the relationship is between tragic events that unite or divide us and
the arts. Sample student responses might include: artists commemorate events using
sculptures, memorials, etc.; artists perform to raise money after tragic events to help
victims and their families; people use art (music, painting, dance) to cope with their
emotions after a tragedy.
2. If time permits, you may wish to show students examples of art created in the time of the
tragic event. Select examples that are appropriate for the age level and group of students
or find more appropriate examples.
Examples (some of which may be called defining moments in Canada’s history) include:
yy a benefit concert for SARS (2003) in Toronto: https://indie88.com/this-week-in-historytoronto-sarsstock-concert/
yy artwork to commemorate the tragedy and legacy of residential schools: http://
witnessblanket.ca/#!/project/
yy art created in response to the Humboldt Broncos bus accident (2018): https://www.
huffingtonpost.ca/2018/04/09/humboldt-broncos-art_a_23406634/
yy various ways artists have told the story of the massacre at L’École Polytechnique
in Montreal in December 1989: https://www.theglobeandmail.com/arts/a-brutalmassacre-makes-for-a-delicate-art/article1054299/
3. Invite students to assess whether the examples shown suggest that tragedy leads to unity
or division.
4. Provide students with a few minutes to use their Thoughtbook: Planning a Compelling Story
to record their initial ideas about words, phrases, images, movement, music, etc. that might
be used to tell the story of the impact of the Pandemic 1918 in a compelling way.

Introduce the thinking strategy
1. Inform students that they will be examining photographic images created at the time to
learn more about the Pandemic 1918. Explain that photographs, like other artistic forms,
can be tools to help us creatively imagine what it might have been like during this moment
in history and generate ideas about words, phrases, images, movement, and music that help
us communicate the story of the event.
2. Provide each student with the Activity sheet: Focus on the Senses. Model the thinking
strategy by sharing with students what we might experience if we stepped into the sample
photograph. Ask students to suggest other possible words or phrases that might describe
the sensory details of the moment. Point out that their ideas might come from direct
observations (what they see in the picture) or inferences (what they can reasonably imagine
from looking at the picture).
© Defining Moments Canada 2018. All rights reserved.
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3. Provide pairs of students with one of the photographs from the Image set: Focus on the
Senses. Ask students to work with a partner to use the Activity sheet: Focus on the Senses
to suggest words and phrases that capture sensory details related to the story in the
photograph they have been provided with.
4. Invite students to think about and then share how they might use this strategy with any
art form. For example, if they were listening to a piece of music that told the story of an
event, how might they use their other senses to imagine what it might have been like to be
there? If other forms of art related to the Pandemic 1918 are available, you may wish to have
students use the thinking strategy with those works of art.

Construct background knowledge through the application of the thinking strategy
1. Suggest to students that they can enhance their initial learning and thinking about the
Pandemic 1918 by looking at another source to confirm or refine what they are learning
from the photograph they have examined. Provide the student groups with the briefing
sheet that relates to the photograph they have begun to examine.
2. Explain that knowing the purpose before beginning to read helps us make sense of what
we’re reading and pay attention to what’s most important in the reading. In this case, the
purpose is to enhance their initial learning and thinking about the Pandemic 1918 by looking
at another source. As they read, they will look for evidence that confirms or refines what
they are learning from the photograph they have examined.
3. Suggest that a reading strategy is often helpful when reading about an unfamiliar topic.
Since they are looking for evidence that confirms or refines their initial understanding, ask
them to:
a. review what they have already recorded in their thinking strategy on the Activity sheet:
Focus on the Senses before they begin reading to remind themselves of the details they
have examined;
b. pause when they read something in the briefing sheet that is related to a detail they
have noted on their thinking strategies, underline or highlight it and make a connection
(e.g., number the detail with the same number on their thinking strategy and on the
briefing sheet); and
c. underline any new relevant details (evidence that might help them tell the story of the
photograph) and make a note in the margin about how they might use the detail in their
story.
If students need support with this reading strategy, consider modeling the strategy using
the briefing sheet related to the sample photograph used earlier in this lesson.
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4. Encourage the pairs of students to work collaboratively to make decisions about what to
underline as they read.
5. Once they have finished reading, ask students to return to the chart on their Activity
sheet: Focus on the Senses to complete the third column “Supporting evidence: What
do I observe?” Ask them to confirm the plausibility, accuracy, and completeness of their
sensory descriptions given this additional information. Ask them to revise their sensory
descriptions as needed in light of this new information.
6. As an extension activity, you may wish to create an opportunity for students who worked
with different photographs to share information and insights. This might be done by
numbering off students to create new groups of three or four students in which each
member has a different photograph. Alternatively, pairs might split up and take turns
either staying with their original photograph and the Activity sheet: Focus on the Senses or
visiting other groups to hear what they have learned.

Consolidation
1. Guide students’ attention back to the critical inquiry question posed at the beginning of the
lesson— Did the impact of the Pandemic 1918 do more to unite or divide people in Canada?
Ask them to revisit their initial response using the Activity sheet: Determining the Impact.
Has their thinking changed or remained the same? Has the evidence they have gathered
from the photograph, or other works of art, and their reading confirmed their initial thinking
or refined it? Encourage students to record and consider the criteria for unity and division in
the boxes provided.
2. Ask students to select their top three ideas for words, phrases, images, movement, or
music that show whether the impacts of the Pandemic 1918 led to a more united or divided
Canada. Invite them to share with a partner and then with the class.
3. Consider inviting students to reflect on the way the arts might help us understand defining
moments. Given their experiences in this lesson and elsewhere, invite them to discuss the
following questions:
yy How might examining art created in a particular moment help us understand that
moment?
yy How might engaging with a particular medium of art help us work through and process
emotions, understand perspective, etc.?
yy How might an artistic medium help us express an idea or conclusion in a way that
enhances the message?
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4. If this lesson is part of the larger overarching inquiry, invite students to return to their
Thoughtbook: Planning a Compelling Story. Based on their investigation of the photograph
related to the Pandemic 1918, what new ideas and details can they add to their plan for
telling a compelling story about this defining moment in Canada’s history?

Criteria to support assessment as and for learning
Criteria for assessing each student’s response to the critical inquiry question:
Did the impact of the Pandemic 1918 do more to unite or divide people in Canada?
The student makes a final assessment on the degree to which the impact of the Pandemic 1918
united or divided that is:
yy based on evidence that is confirmed by written sources (verified)
yy consistent with the evidence gathered from pictures (fully; highly; moderately; somewhat;
minimally consistent)
yy consistent with the criteria for unity or division (fully; highly; moderately; somewhat;
minimally consistent); and
yy based on evidence that clearly connects to the issue of unity or division (highly; moderately;
somewhat; minimally connected)
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Activity sheet: Determining the Impact
Fulcrum diagrams:

The impact of the Pandemic 1918…
FFgreatly united
FFsomewhat united
FFsomewhat divided
FFgreatly divided
people in Canada because:

Criteria for unity:

Criteria for division:

•

•

•

•

•

•

•

•
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Image set: Focus on the Senses
Sample image

Courtesy of the National Museum of Health and Medicine
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Image set: Focus on the Senses (Cont’d)

Image 1

Courtesy of the National Museum of Health and Medicine

See Briefing sheet: Influenza and the Canadian Expeditionary Force—April to 11 November 1918
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Image set: Focus on the Senses (Cont’d)

Image 2

Courtesy of the Glenbow Museum, NA-521-8

See Briefing sheet: Geography and Adult Mortality from the Spanish Flu—How location affected
death rates across Canada and the World
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Image set: Focus on the Senses (Cont’d)

Image 3

Courtesy of the Queen’s University Archives, Kingston Picture Collection, V23, PuB-GWVA

See Briefing sheet: Canada’s Spanish Influenza Epidemic—A Story of Heartache and Progress
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Image set: Focus on the Senses (Cont’d)

Image 4

Courtesy of Stanley B. Burns, M.D., and The Burns Archive

See Briefing sheet: Canada’s Spanish Influenza Epidemic—A Story of Heartache and Progress
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Image set: Focus on the Senses (Cont’d)

Image 5

Courtesy of the Nikkei National Museum and Archives

See Briefing sheet: The Spanish Flu in Vancouver’s Japanese Community—As told by a survivor of
the Pandemic, October 13, 1958
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Image set: Focus on the Senses (Cont’d)

Image 6

Courtesy of the Hamilton Public Library

See Briefing sheet: Canada’s Spanish Influenza Epidemic—A Story of Heartache and Progress
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Activity sheet: Focus on the Senses—Sample
Name: 						Image:
								

Sensory descriptions:
What do I imagine?

Smell

Taste

Sound

Touch

yy stinky, like sweat and faeces
from people who are very
sick and not enough people
to help

Supporting evidence:
What do I observe?
yymany more patients than health
care workers

yybitter medicine; like what
medicine tasted like before
there were better flavours

yyblack and white photograph of
an event from a long time ago

yypeople coughing

yymany beds are occupied

yynurses offering words of
comfort; trying to make dying
people feel better

yysome are wearing nurse’s hats
and masks

yylots of talking and noise

yymedical staff leaning over
patients

yya door opening or closing

yyvery crowded, large room

yyhot and stuffy inside the
crowded room—probably
summer

yypeople are lightly clothed
yybackground—sunlight shining in
through windows

What do the sensory descriptions suggest about the topic and time shown in the image?
yy The sick were crowded together in large rooms where doctors and nurses tried to provide
care. With so many people coughing and sneezing, the sickness must have spread
quickly.
yy Many people were affected by the flu requiring large spaces to house and treat the sick.
This might have been a hospital or maybe they needed to use other large empty spaces
like warehouses or schools.
yy Despite the dangers, many risked their own safety to help treat the sick.
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Activity sheet: Focus on the Senses
Name: 						Image:
								

Sensory descriptions:
What do I imagine?

Supporting evidence:
What do I observe?

Smell

Taste

Sound

Touch

What do the sensory descriptions suggest about the topic and time shown in the image?
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